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Overview

ÅWhy conventional supervision/evaluation isnôt working

ÅA four-part plan

ÅBroader

definition

ÅEach part

necessary

but not

sufficient

ÅEach part

interdependent!

ÅClickers to get your theories and reactionsé2



What is your role?

1 2 3 4 5 6 7 8 9 10

0% 0% 0% 0% 0%0%0%0%0%0%

1. Principal

2. Assistant principal

3. Teacher

4. Union official

5. Instructional coach

6. Central office

7. Consultant

8. Graduate student

9. Professor

10.Other 10
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New York Schools 7th-grade ELA

Percent Proficient & Above, SES
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What do think accounts for the wide 

variance in lower-SES schools?

1 2 3 4 5 6 7 8 9 10

0% 0% 0% 0% 0%0%0%0%0%0%

1. Differences in class size

2. Tough discipline

3. Quality of teaching

4. Quality of principals

5. Sense of mission

6. Curriculum content

7. Parent involvement

8. Upkeep of building

9. Teachersô credentials

10.Staff morale
10
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ÅFive consecutive years of good teaching closes

the achievement gap (Hanuscheket al, 2005)

ÅThe chances of a student getting five consecutive 

years of good teaching:

1 in 17,000 (Walsh, 2007)
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Conclusions

ÅThereôs a strong tendency for the gap to widen.

ÅA fewschools and districts are closing the gap.

ÅTeaching is the key variable.

ÅEffective teaching narrows the achievement gap.

ÅEspecially when students have it year after year.

ÅIneffective teaching widens the gap.

ÅSo the moral and pedagogical challenge is to get 

effective teaching in every classroom every day!
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ÅHiring effective teachers really matters

ÅDismissingineffective teachers, with due process



Top 2 ways to improve teaching?

1 2 3 4 5 6 7 8 9 10

0% 0% 0% 0% 0%0%0%0%0%0%

1. Hire superstars, leave them 

alone

2. During-the-year supervision

3. End-of-year evaluation

4. Professional development

5. Help from colleagues

6. Observing model classrooms

7. Expert content coaching

8. Backwards curriculum 

planning

9. Data-driven instruction

10. Merit pay for test-score gains 10
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Evaluation has become a polite, if near-meaningless matter 

between a beleaguered principal and a nervous teacher. 

Research has finally told us what many of us suspected all along: 

that conventional evaluation, the kind the overwhelming majority 

of American teachers undergo, does not have any measurable 

impact on the quality of student learning. In most cases, it is a 

waste of time.

Mike Schmoker, 1992

Except for a few instances, the traditional evaluation process is 
exhausting and fruitless.

Kathleen Elvin, Brooklyn principal, 2008

Principal evaluation of teachers is a low-leverage strategy for 
improving schools, particularly in terms of the time it requires of 
principals.

Richard DuFour& Robert Marzano, 2009



Your reaction to these statements?

161 2 3 4 5

0% 0% 0%0%0%

1. Strongly Agree

2. Agree

3. Neutral

4. Disagree

5. Strongly Disagree

Answer Now!
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The principalôs challenge ïhow to 

supervise and evaluate 900 lessons
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