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Introduction
Background
The reading and writing achievement standards documents
were developed by the Atlantic Provinces under the auspices
of the Council of Atlantic Ministers of Education and Training
(CAMET). The New Brunswick Department of Education had
lead responsibility for the project, with input provided by the
other provinces at defined points. The first draft of the
achievement standards was developed in consultation with
teachers and personnel from school districts/boards. Input
from working groups of educators, the review of standards
documents from various school districts/boards and
provinces, provincial assessments, and the work of educators
and researchers documented in professional resources (see
Bibliography) were sources used to inform further drafts.
Final draft versions of the documents were made available
for field tests/reviews throughout the Atlantic Provinces. The
resulting feedback informed the published versions of the
achievement standards.

Timeline of Reading and
Writing Achievement
Standards Development
 CAMET initiative
formulated for grade-level
standards documents.
 New Brunswick assumes
project lead.
 Draft development
following consultation with
educators.
 Field tests/reviews
conducted of final drafts.

 Achievement standards
documents published.

Purpose
The achievement standards are intended to establish common expectations in reading and
writing among Atlantic Canadian educators for students at the end of designated grade
levels (entry through grade nine). The standards address the question, “How well should
students be able to read and write independently by the end of each grade level?”,
and are based on both the reading and viewing outcomes and the writing and representing
outcomes within the 1998 Atlantic Canada English Language Arts Curricula, Entry through
Grade Nine. (See Appendix for outcomes alignment.) The project directive focuses only on
defining reading and writing achievement standards. However, not to be diminished is
classroom instruction in the other language arts outcomes (i.e. those outcomes not
addressed from the reading and viewing, the writing and representing, and the speaking
and listening strands).
The standards provide reasonable end-of-grade expectations for reading and writing
through descriptions of two levels of student achievement:
The standard for appropriate
achievement describes what a
student who meets intended
grade-level expectations of the
learning outcomes must know
and be able to do.

Achievement Standards End of Grade 5

The standard for strong
achievement describes what a
student who demonstrates a
high level of performance in
intended grade-level
expectations of the learning
outcomes must know and be
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Overview: Reading Achievement Standards
The reading achievement standards include three components to be considered when
assessing students’ independent interactions with text. The three components are
identified as:
Text Complexity – characteristics of fiction/nonfiction (information) texts
Reading Strategies and Behaviours – learning behaviours students should exhibit
when reading texts independently
Comprehension Responses – literal, inferential/interpretive, and
personal/critical/evaluative responses to texts
Exemplars (samples) of comprehension questions and student responses are provided as a
guide for teachers to use when formulating questions and promoting discussions with any
classroom student texts. The student exemplars were collected at the end of May/early
June and include responses to related questions which demonstrate the text complexity and
level of comprehension described in the achievement standards.
Students worked independently to read text and provide written responses to the
comprehension questions. Prior to responding to questions, teachers could remind
students to use processes and strategies they had used throughout the year (e.g., graphic
organizers, comprehension strategy charts displayed in the classroom, highlighters, sticky
notes).

Overview: Writing Achievement Standards
The writing achievement standards make use of common traits of quality writing and
describe what students should be able to demonstrate independently when completing a
piece of writing. The six traits are identified as:
Content/Ideas – overall topic, degree of focus, and related details.
Organization – structure and form, dependent on purpose and audience
Word Choice – vocabulary, language, and phrasing
Voice – evidence of author’s style, personality, and experience
Sentence Structure – variety and complexity of sentences
Conventions – spelling, punctuation, capitalization, and usage (grammar)
The writing achievement standards for each grade level are
clarified through student exemplars. The student exemplars,
with supporting rationale, represent various forms of both
narrative and expository writing. Any information that could
potentially identify a writer has been replaced with fictitious
names. Parental permission was sought to use student writing
as exemplars in the standards documents (entry to grade five).

2
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The writing exemplars were collected through in-class writing assignments, or
district and provincial assessments. Students were asked to complete a draft version of
a piece of writing plus a final copy that reflected their revisions and edits. In the majority of
exemplars, students chose their own topics; in a few instances students were asked to write
in response to a prompt. Teachers could remind students to use any tools they might
normally reference when writing (e.g., word wall, graphic organizers, wall charts), but
because the writing reflects independent work, no teacher conferencing was involved.
Teachers could not assist with processes such as brainstorming a topic, making vocabulary
webs, or editing. Writing was generally completed over two time periods of approximately
40 minutes each.

Guidelines for Copying from the Standards
A diligent effort has been made to locate the creator of each of the published texts and
student exemplars within the reading and writing achievement standards. In a few
instances, the search to locate an author is ongoing. Educators should note that the
published fiction/nonfiction texts within the reading standards have been reprinted
by permission of the publisher/owner; a citation appears at the bottom of each page to
provide source information. The materials have been secured with an agreement that they
will be viewed only within the document and/or in a read-only electronic version; therefore
the reading passages may not be reproduced in any form. The student exemplars
however, in both the reading and writing sections, are only to be reproduced for classroom
purposes.

Application of Standards
When using the achievement standards for either formative or summative purposes, it is
important to consider all elements of the standards and to give students multiple
opportunities to demonstrate their abilities. For example, when assessing a student’s ability
to read, the teacher must consider text complexity, reading strategies the student employs,
and various types of responses to text. Similarly, when assessing a student’s ability to
write, it is important to consider all traits that contribute to quality writing.
Application of the Reading Standard
Student reading comprehension exemplars reflect responses to grade-appropriate reading
texts (i.e., text complexity defined as appropriate for the end of a given grade level).
Student responses determined to be at an appropriate level reflect the criteria described for
appropriate achievement; and student responses identified as strong achievement reflect
the criteria described for the strong level. Comprehension responses are defined as:
Literal – students recall explicitly stated facts and/or ideas. These responses are not
identified as appropriate or strong; the level of achievement is dependent upon the
number of questions answered correctly; that is, for appropriate achievement a student
responds accurately to most literal questions; for strong achievement a student
responds accurately to virtually all literal questions.
Inferential/Interpretive – students connect ideas within the text, demonstrating an
ability to identify and understand messages that are implied, but not explicitly stated.
Personal/Critical/Evaluative – students make judgments about textual content.

Achievement Standards End of Grade 5
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It is expected that students who demonstrate a strong level of achievement will be capable
of reading slightly more challenging texts than included within the grade-level documents.
With more challenging texts, the student may not consistently demonstrate the criteria for
responses defined under strong achievement.
Application of the Writing Standard
To obtain appropriate achievement in writing, student writing must consistently
demonstrate the level of development described for each trait within the category of
the standard. However, a student whose achievement in writing is identified at an
appropriate level may be strong in one or more traits. Equally, to be identified at a strong
level of achievement, the student must consistently demonstrate the level of development
described within the standard for each trait in the strong category. When assessing a
student’s writing achievement for formative purposes, a teacher may focus on the
student’s ability with respect to each trait. The information gained may inform
instruction to ensure a student achieves the overall level of development identified within
the end of grade level achievement standards. The goal is to develop students’ proficiency
in all the traits of writing as each is important and contributes to quality writing.
Planning for Individual Instruction with the Standards
The reading and writing achievement standards and accompanying exemplars may
facilitate the design and implementation of individual learning plans for reading and
writing outcomes. The descriptors in the standards are designed on a continuum;
therefore, any grade level, indicative of a student’s instructional level, may be used to guide
planning. This can be achieved by matching the behavior descriptions of appropriate and
strong achievement at a grade level reflective of the student’s reading and writing ability.
Once this level is determined, goals and specific outcomes may be written to reflect the
reading and writing standards. The reading and writing standards provide a tool to focus
literacy goals for the instructional level of any student.

Conclusion
The purpose of this CAMET initiative, standards for reading and writing - Entry through
Grade 9, is to provide teachers with a tool for assessing student achievement that is
consistent with other jurisdictions. The Reading and Writing Achievement Standards define
how well a student should be able to read and write at the end of each grade and are
intended as supplementary documents to the Atlantic Canada English Language Arts
Curriculum.
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End of Grade Five

Reading Achievement Standards
Appropriate and Strong

Reading Texts

Student Reading Comprehension Exemplars
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Reading Achievement Standards

Reading Strategies and Behaviours
Appropriate Achievement
Students
• monitor reading and self-correct; adjust according to
form, purpose, and specific text challenges
• use meaning, structure, and visual cues (e.g., word
order, roots, affixes, syllables) to solve unknown words;
make reasonable attempts at multi-syllabic and contentspecific words
• read a wide variety of words with automaticity, including
content-specific words
• read familiar passages fluently, with appropriate pacing,
phrasing and expression, to convey sense of text to
audience; may hesitate occasionally with unfamiliar
words
• use context clues, prior knowledge/experiences and
knowledge of text forms/features to verify and adjust
predictions while reading
• use a wide variety of text features (e.g.,
headings/subheadings, index, sidebars, charts/diagrams,
maps, font) to preview, interpret and locate information.

Achievement Standards End of Grade 5

Reading Strategies and
Behaviours
Strong Achievement
Students demonstrating strong
achievement apply strategies and
exhibit behaviours described at the
appropriate level in an increasingly
efficient and deliberate manner, and
• make appropriate choices about how
to deal with challenging material
• solve new words independently
• show insight with their questions and
predictions, based on subtle
interpretations of textual details and
knowledge gained from reading texts
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Comprehension Responses
Appropriate Achievement
Students demonstrating appropriate achievement respond to a variety of comprehension tasks in the
manner described below.
Literal Response

Students

Reading
“the lines”

• respond accurately to most literal questions by selecting and locating relevant details,
often skimming a large amount of text (i.e., a chapter or an article)
• identify most key story elements (setting, characters, events, problem/resolution,
theme/lesson) of a narrative text including some relevant details; begin to explain how
events are related to problem or overall theme; graphic organizers may be used
• distinguish between main ideas and supporting details; may use graphic organizers to
categorize notes but may omit some information when synthesizing a large amount of
text

Inferential/Interpretive Response
Students
• make logical inferences about a character (his/her motivations, feelings or
personality), and story events, referring to some relevant textual details; describe
relationships between characters and effect on plot or overall theme

Reading
“between the
lines”

• interpret relationships among several ideas to draw conclusions (e.g.,
cause/effect; problem/solution) or make comparisons, support responses with
some relevant details
• use context clues, prior knowledge, and reference tools (e.g., dictionary,
glossary) to explain the meaning of new vocabulary; provide a reasonable
interpretation of more subtle shades of meaning as well as figurative and
descriptive language
• interpret text features (e.g., captions, font, diagrams, maps, keys/legends) and
demonstrate a general understanding of their purpose; gain literal information accurately
but may require prompts when text/graphics not explained in text

Personal/Critical/Evaluative Response
Students
• make personal connections, relate relevant prior knowledge and make logical
text-to-text comparisons; some connections go beyond obvious and can be
supported with a reasonable explanation

Reading
“beyond the
lines”

• explain and support preferences for, and opinions about, a text, authors, and
illustrators with some specific details or examples
• recognize some elements of an author’s style/technique (e.g., figurative
language, descriptions, dialect) and explain how they help the reader; evaluate
author’s effectiveness by providing a relevant personal example or preference
• distinguish between fact and opinion, and identify author’s point of view and use
of evidence; suggest an alternative perspective
• identify a variety of text forms (e.g., narrative, report, instructions, explanation,
persuasive writing, autobiography), including key characteristics (e.g.,
compare/contrast), and a form’s purpose

8
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Comprehension Responses
Appropriate Achievement
Sample Questions/Tasks
The following types of questions/tasks may be used to assess students’
comprehension.
Literal Response
• Skim this part to find ___ (information/topic) and tell me about it.
• Summarize, or give me the “gist” of this story.
• Why is ___ (event/action of character) important to the story?
• What message do you think the author is trying to give to the reader?

Comprehension
Responses
Strong Achievement
Students demonstrating strong
achievement respond to
questions/tasks described at the
appropriate level with overall
accuracy and precision. They
also
• reread and skim large amounts
of information for details and
distinguish important from
unimportant information

• What were the main ideas in this book? What did you find out about each of
the main ideas?

• present information gathered
from nonfiction texts in
appropriate categories and
organized notes

Inferential/Interpretive Response

• demonstrate an understanding
of how story events are
connected

• Do you think this character’s actions and words show how he is really feeling?
What information in the book makes you think that way?
• Describe ___ (character) at the beginning of the story and at the end of the
story. What caused this change?
• After reading this book, what do you think about ___ (topic)? What evidence
in the book helped you make that decision?
• How would the story be different if the character had ____ (e.g., acted in a
certain way)?
• How does the information in this book fit with what you already knew about
___ (the topic)? What is the same? What is different?
• What does this word mean? What helped you figure that out?
• What does this expression mean?
• Show me how you used this key to understand the map.
• Look at this photograph and caption. What details do you learn that aren’t in
the words of the text?

Personal/Critical/Evaluative Response
• Which character is most like you? How?
• How would you have solved the problem?
• What did you already know about this topic? What questions do you still
have?
• If you were going to recommend this book to someone, who would you
choose? Why?
• Does the author keep you interested in this story? How?
• What does the author do in this book to make the information easier to
understand?
• What does the author do to help you picture this character?
• Do you agree with the author’s opinion? Why or why not?
• This problem is described by ___ (e.g., the students). What do you think the
___ (e.g., principal) would say about the issue?

• provide thoughtful and wellsupported responses using
specific and relevant textual
examples and personal
knowledge/experience

• take a critical stance toward
some texts by questioning
the author’s use of
information, comparing it to
what they believe or already
know about a topic

• provide opinions that are
well-supported by textual
references, as well as
personal examples

• What do you notice about how this report is organized? How does that
help you?

Achievement Standards End of Grade 5
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Text Complexity – Appropriate and Strong Achievement
Appropriate Achievement
Students select and read independently a variety of fiction and nonfiction texts. Texts include
• a range of topics beyond personal experiences, often requiring cultural, historical or social perspectives; topics that
appeal to preadolescents (e.g., pop culture, growing independence)
• often more challenging/mature themes/ideas (e.g., war, racial barriers) with age-appropriate characters and/or
information, requiring the reader to interpret and connect information/ideas with other texts and subject areas
• a variety of complex sentence structures, including complex, compound and long simple sentences; examples of
more complicated use of dialogue and variation in order of phrases, subjects, verbs, objects
• challenging language (e.g., new and content-specific vocabulary sometimes supported by context or glossary);
figurative (e.g., similes, metaphors), descriptive and connotative language; dialect or languages other than English
• many words with more than 3 syllables, some of which are difficult to decode
• chapter books with no or few illustrations; illustrations/photographs that represent and extend text in nonfiction
• many lines of print on a page, organized in paragraphs with standard-sized font (some examples of dense print);
variation in layout within same text

Fiction (Realistic, Fantasy, Traditional –
including Myths and Legends, Historical
Fiction, Science Fiction, Mysteries)
Texts are characterized by
• varied structures (short stories, letters) with multiple
narrators; longer books which require sustained
reading and recall of information
• plots with detailed episodes usually proceeding in
time-order (may have foreshadowing); occasional
unexpected “twists”; descriptions important to
understanding; some obvious symbolism

Nonfiction (Informational, Biography,
Autobiography)
Texts are characterized by
• several topics and/or explicit ideas/information often
linked by categories and presented through clear
structures (e.g., description, sequence,
compare/contrast, problem/solution, cause/effect –
at times combined in same text)
• small pieces of information per section; sections not
always clearly identified; paragraphs of varied
lengths

• main character with some complexity and
unpredictability, i.e., “hero” with shades of
“good/bad”; factors related to character
development that may require inferences; multiple
characters revealed through dialogue, actions,
thoughts, and/or perspectives of others

• print and illustrations/photographs equal in
prominence; print that adds details necessary for
interpretation; variety in layout, often not linear

• variety of dialogue with use of descriptive language;
relationship between characters becoming
important to plot and character development;
settings described in detail are important to
understanding; often beyond personal experience

• additional information conveyed through text
features including but not limited to: table of
contents, subheadings, index, glossary, captions,
sidebars, charts/diagrams, maps and simple keys/
legends, and bold type

• full-range of graphics, unexplained, supplement text;
scales/legends/labels which often require
interpretation; varied, and sometimes dense, layout

Strong Achievement
Students demonstrating strong achievement select and read independently texts as described above, as well
as, some texts at a higher level of difficulty. The increase in text complexity is often created by
• the inclusion of varied content and complex themes requiring understanding of a variety of subject areas and
perspectives
• the use of some challenging language that is often not supported by context
• the need to understand the relationship between increasingly complex character development and the overall
theme of a narrative
• an increasing use of literary devices such as symbolism

• more text-dense and challenging layouts and graphics in nonfiction texts

10

Achievement Standards End of Grade 5

School of Manga – Nonfiction Text

School of Manga – Student Comprehension Exemplars

Grade 5

Literal Response – Reading “the lines”
1. Tell how Manga characters of today and Manga characters from 1940 are the
same.
Appropriate Achievement – The reader responds to a literal question with information
located in one place in the text.

Student Exemplar – Appropriate

Strong Achievement – The reader responds to a literal question by locating information
from more than one place in the text.

Student Exemplar – Strong

Achievement Standards End of Grade 5
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2. Tell how Manga written for boys is different from Manga written for girls.
Appropriate Achievement – The reader responds to a literal question with information
located in one place in the text.

Student Exemplar – Appropriate

Strong Achievement – The reader responds to a literal question by locating information
from more than one place in the text.

Student Exemplar – Strong

3. Use the attached organizer to fill in details for each heading, in your own
words. You don’t have to write complete sentences. Make up two of your own
headings for the blank columns.
Appropriate Achievement – The reader distinguishes between most main ideas and
supporting details, omitting some details; chosen headings may be narrow and may not
reflect a key idea from text.

12
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Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Strong Achievement – The reader distinguishes between main ideas and supporting
details, providing a fairly thorough summary; chosen headings demonstrate an
understanding of main ideas.
Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong

14
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Inferential/Interpretive Response – Reading “between the lines”
4. Page 2. Why does the author say Osamu Tezuka is the Walt Disney of Japan?
Use your own ideas and details from the article.
Appropriate Achievement – The reader provides a reasonable interpretation of figurative
language (i.e., a metaphor) based on obvious details.
Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Strong Achievement – The reader provides an interpretation of figurative language (i.e., a
metaphor) demonstrating an understanding of more subtle connections.
Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong

5. On page 1, what does anime mean? What helped you know? Try to tell more
than one way you could use the article to help you know what the word
means.
One level of response – The reader defines vocabulary using information from the article
and/or background knowledge.

16
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Response #1

Student Exemplar

Response #2

Student Exemplar

6. Look on page 3 and find the heading, Art. Read the first sentence. Why is the
word mangaka written in the colour orange?
Appropriate Achievement – The reader interprets a text feature with a general
understanding of its purpose.

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Strong Achievement – The reader interprets a text feature showing understanding of its
specific purpose.

Student Exemplar – Strong

Personal/Critical/Evaluative Response – Reading “beyond the lines”
7. a. Create a Manga character. Use labels to explain the characteristics that
make your drawing a Manga.
b. Tell what the author did to help you create your character.
Appropriate Achievement – The reader makes a personal response, using some details
from the text.

Student Exemplar – Appropriate

18
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Strong Achievement – The reader makes a personal response, incorporating several
details from the text.

Student Exemplar – Strong

Achievement Standards End of Grade 5
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8. Why do you think this article ended with a quiz?
Appropriate Achievement – The reader identifies a general purpose of an author’s
technique, using obvious reasoning.

Student Exemplar – Appropriate

Strong Achievement – The reader identifies a specific purpose of an author’s technique,
with some insight into author’s choice.
Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong

20
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Swish! – Fiction Text Grade 5

Swish! – Comprehension Questions and Student Response Exemplars

Grade 5

Literal Response – Reading “the lines”
1. Summarize this story by telling the important parts in your own words. Think
about who, where, when, what and why.
Appropriate Achievement – The reader identifies the important parts of the story including
most story elements and some details.
Response #1

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Response #2

Student Exemplar – Appropriate

Strong Achievement – The reader identifies the important parts of the story including story
elements and supporting details.
Response #1

Student Exemplar – Strong

22
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Response #2

Student Exemplar – Strong

2. Michael collides with another player. Why is this event important to the story?
Use details from the story to explain your answer.
Appropriate Achievement – The reader begins to explain how a story event is related to
the overall problem.
Response #1

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Response #2

Student Exemplar – Appropriate

Strong Achievement – The reader explains how a story event is related to the overall
problem, with some details as to how the event is connected to plot and/or theme.
Response #1

Student Exemplar – Strong

24
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Response #2

Student Exemplar – Strong

3. What message do you think this author is trying to give to the reader?
Appropriate Achievement – The reader identifies a theme, based on an obvious element
of the text.
Note: Appropriate responses focused on “practice” or “trying” and often applied only to
sports.
Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate
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Response #3

Student Exemplar – Appropriate

Strong Achievement – The reader identifies a theme, based on a significant element of the
text.
Note: Strong responses recognized perseverance, despite doubt/limitations as a significant
element, beyond simply scoring or getting a basket.
Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong

26
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Response #3

Student Exemplar – Strong

Inferential/Interpretive Response – Reading “between the lines”
4. The reader learns some important character traits of Michael.
Use the chart and list two of them. Describe something Michael says, thinks,
or does that shows each characteristic.
Appropriate Achievement – The reader makes a logical inference about a character’s
personality, supported with some textual detail.
Note: Appropriate responses may not identify and/or correctly label a character trait.
Response #1

Student Exemplar – Appropriate

Achievement Standards End of Grade 5
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Response #2

Student Exemplar – Appropriate

28
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Strong Achievement – The reader makes a logical inference about a character’s
personality, supported with relevant textual detail.
Response #1

Student Exemplar – Strong

Achievement Standards End of Grade 5
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Response #2

Student Exemplar – Strong

30
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5. Tell about Michael’s relationship with his team mates. Why is this relationship
important to the story?
Appropriate Achievement – The reader describes the relationship, recognizing its general
effect on the story development.

Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate

Strong Achievement – The reader describes the relationship, using some details,
explaining its effect on plot and/or theme.
Response #1

Student Exemplar – Strong
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Response #2

Student Exemplar – Strong

6. At the end of page 2, it says “He just loved being in the thick of things.” What
does this expression mean? How do you know?
Appropriate Achievement – The reader provides a reasonable interpretation of figurative
language; the definition may be limited in context.
Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate
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Strong Achievement – The reader provides an interpretation of figurative language.
Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong

Achievement Standards End of Grade 5
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7. On page 1, it says “Michael was getting more and more agitated.” What does
agitated mean? How do you know?
One level of response – The reader uses context clues, prior knowledge, and/or reference
tools to explain the meaning of the word agitated.
Response #1

Student Exemplar

Response #2

Student Exemplar

Response #3

Student Exemplar
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8. Why is there a picture of a crayon on page 1? Why is it important to the story?
Appropriate Achievement – The reader interprets the purpose of a text feature literally.

Student Exemplar – Appropriate

Strong Achievement – The reader interprets the purpose of a text feature by inferring
information from the text.

Student Exemplar – Strong

9. Find the word—WHAM!—on page 3. Why is it written this way? Explain your
answer, using your own ideas and details from the story.
Appropriate Achievement – The reader demonstrates a general understanding of a text
feature.
Note: Appropriate responses demonstrated an understanding of bold, capital letters used
for expression or emphasis.
Response #1

Student Exemplar – Appropriate
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Response #2

Student Exemplar – Appropriate

Response #3

Student Exemplar – Appropriate

Strong Achievement – The reader demonstrates an accurate understanding of a text
feature.
Note: Strong responses attempted to explain why this word was emphasized.
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Response #1

Student Exemplar – Strong

Response #2

Student Exemplar – Strong
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Response #3

Student Exemplar – Strong

Personal/Critical/Evaluative Response – Reading “beyond the lines”
10. When you read this story, were you cheering for Michael? Why or why not?
Use details from the story and your own ideas.
Appropriate Achievement – The reader makes a personal connection, supported with a
reasonable explanation.
Response #1

Student Exemplar – Appropriate

Response #2

Student Exemplar – Appropriate
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Response #3

Student Exemplar – Appropriate

Strong Achievement – The reader makes a personal connection, supported with specific
and relevant reasons.
Response #1

Student Exemplar – Strong

Achievement Standards End of Grade 5
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Response #2

Student Exemplar – Strong
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Response #3

Student Exemplar – Strong

11. Read the last paragraph on page 3 and all of page 4. Is the author’s
description of the basketball throw effective? Tell why or why not, using your
own ideas and examples from the story.
Appropriate Achievement – The reader recognizes an element of the author’s style and
evaluates its effectiveness through a general description of a textual example.
Response #1

Student Exemplar – Appropriate
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Response #2

Student Exemplar – Appropriate

Strong Achievement – The reader recognizes an element of the author’s style and
evaluates its effectiveness through specific references or interpretations of textual
examples.
Response #1

Student Exemplar – Strong
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Response #2

Student Exemplar – Strong
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Writing Achievement Standards
End of Grade Five

Writing Achievement Standards
Appropriate and Strong

Student Writing Exemplars with Rationales

Note: The italicized words in a rationale represent exact wording found in a
student writing exemplar.

Writing Achievement Standards

Writing Strategies and Behaviours
Appropriate Achievement

Strong Achievement

Students
• select and develop a topic through discussion, personal
interests, books, or student samples demonstrating an
awareness of audience and purpose
• gather ideas from a variety of sources and use an
organizational framework (e.g., web, drawing, graphic
organizer, research, jot notes, sample of selected form)
• draft a piece of writing showing awareness of need to develop a
main idea, provide the reader with sufficient information and
consider the reader’s reaction (e.g., include clear connecting
words, interesting word choices)
• use writing tools such as a dictionary, thesaurus and class
charts
• revise a piece of writing after rereading, peer-or-teacher
conferencing or using class revision charts (e.g., trying effective
leads, effective connecting words, interesting words, alternate
endings); will add, delete, or substitute ideas but often require
support to reorder ideas
• reread writing aloud to check for fluency; begin to make
changes to sentence structures
• use an editing checklist with minimal support (e.g., spelling,
capitals, end punctuation, commas, paragraphing); require
support for editing dialogue
• use criteria to select piece to be published (e.g., e-mail, bulletin
board, oral share, portfolio, brochure) with appropriate text
features

Students demonstrating strong
achievement apply strategies
and exhibit behaviours at the
appropriate level in an
increasingly independent
manner, and
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• apply writing strategies
consistently and with
minimal prompting
• recognize purpose and
audience and select form
and content accordingly
• draft a piece of writing with
awareness of need to
develop a main idea with
specific and relevant details;
revise work-in-progress
• take risks with writing (e.g.,
try a new form, use new
vocabulary, use complex
sentences)
• write independently due to
increased control of
conventions
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Writing Achievement Standards
Appropriate Achievement
Students

Content
overall topic, degree of
focus, and related details

• select a fairly well-defined topic with an identifiable or stated main idea/central
message
• include a series of relevant ideas/events, usually based on personal experiences,
supported opinions or accurate information
• include relevant details to support the ideas/events; a few details may lack clarity
and/or pertinence

Organization
structure and form,
dependent on purpose and
audience

• establish a purpose and select an appropriate form
• include a brief introduction, with a title or heading where appropriate; attempt to
provide some context for the reader

• generally present ideas/events in a logical order
• link ideas with a variety of ordering and connecting words and phrases to create some
purposeful and some smooth transitions

• usually express key ideas in paragraphs; provide some supporting details
• include a logical conclusion for key ideas/events but may have some “loose ends”
See Text Forms for elements of narrative and information texts.

Word Choice
vocabulary, language, and
phrasing

Voice
evidence of author’s style,
personality, and
experience
Sentence Structure
variety and complexity of
sentences

• include some precise or interesting words, technical language, creative phrases or
figurative language (e.g., similes)

• include some descriptive language (e.g., adjectives, adverbs) and strong verbs

• show awareness of audience according to purpose (e.g., letter, report, persuasive
writing); overall tone is appropriate

• demonstrate knowledge of and interest in subject
• convey general feeling/mood or personal style
• include a variety of mostly complete sentence types and structures; errors are
predominantly confined to complex structures

• include sentences with variations in length and beginnings (e.g., nouns, pronouns,
phrases); many sentences flow from one to the other and are easy to read

Conventions
spelling, punctuation,
capitalization, and usage
(grammar).

• use correct end punctuation and capitalization in the majority of instances
• generally include correct use of commas, apostrophes and quotation marks; dialogue
may not always be fully punctuated and/or paragraphed

• spell most familiar words correctly with close approximations for more complex words
• generally use basic grammatical structures correctly - subject/verb agreement;
regular/irregular verb tense; use of pronouns (e.g., Joe and I)
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Writing Achievement Standards
Strong Achievement

Conference Prompts

Students
• select a well-defined and manageable topic with a
developed main idea/central message

What do you want your reader to know about this topic?
What special details do you need to add for this part?

• include a series of related ideas/events, usually
based on relevant personal experiences, wellsupported opinions or complete/accurate
information

• include relevant details to support the ideas/events;
some details add interest or originality

• establish a purpose and select an appropriate form
• include an effective introduction and, where
appropriate, a title or heading; provide context and
attempt to engage the reader
• present ideas/events in a logical order
• link ideas with a variety of words and phrases to
make many smooth transitions
• express main ideas in paragraphs; include relevant
supporting details
• include a clear conclusion that briefly sums up
ideas/events
See Text Forms for elements of narrative and
information texts.

• include some well-chosen language (e.g., specific
word choices, technical language, creative phrases
or figurative language)

• make use of descriptive language and meaningful
verbs

• show awareness of audience according to purpose;
tone is suitable and takes reader into consideration

• demonstrate engagement with the subject
• convey an identifiable feeling/tone or an individual

What did you do to help you organize your writing before you began?
How did you get your reader’s attention?
Does your ending pull your ideas together?
Here’s where I got confused _______ What did you mean by ….?
How can you show that this part connects to the part you wrote here?

Find a place in your writing where you think you made a clear picture for
your reader. What did you do to make that part work so well?
Highlight three “tired” words in your writing. What words can you use to
replace them. Where might you get ideas for new words?
What are some words we’ve been learning in science that would help you
tell about this topic?

Why did you write this? Who is your reader?
Where did you try to really make your voice come through?
Will your reader be able to tell how you know a lot about ____?
This part made me feel _____ .

style; some risk-taking and originality is evident

• include a variety of sentence types and structures
• include sentences with many effective variations in
length and beginnings to convey ideas smoothly

• use consistently correct end punctuation
• use internal punctuation consistently and correctly;
conventions of showing dialogue may not always be
followed

• use consistently correct capitalization
• include minimal spelling errors
• use basic grammatical structures correctly in most
cases - subject/verb agreement; regular/irregular
verb tense; use of pronouns (e.g., Joe and I)
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What is the strongest sentence in your piece and what makes it strong?
How can we make this sentence _____ (longer, shorter, etc.)
Reread this part and see if it is easy to read aloud.

Let’s read this out loud. When we need to take a breath, we need to add
some punctuation.
Find a place in your writing where you used dialogue. Check the example
and see if you used quotation marks and commas in the right place.
Have you checked for everything on the editing checklist? What do you
need help with?
Where can you check the spelling of this word?
General Conference Prompts
After you checked your work using our class checklist, which trait are you
really proud of?
What are some changes you made in this piece that made it better?
What did your buddy say about this piece when you shared the draft?
What would you like to work on improving in your next piece?
What is the best piece of advice you could give to the class about writing?
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Text Forms
The following describe the specific elements of common text forms at the end of grade five. Refer to the
Organization Trait to distinguish between appropriate and strong achievement.
Form: Persuasive
Purpose: to convince someone to do something or to think
in a particular way
Opening Statement - identifies a clear position or desired
action (I know you will agree with me…)
Arguments and Reasons –provides three or more
arguments that have supporting statements (I
think…because…) drawn from facts or personal
experience; may begin to address counter-arguments
Conclusion – includes a conclusion that reinforces or
summarizes position
Special Features
- linking words/phrases (because, however, also)
- present tense
- first person singular or plural (I, we)
- persuasive adjectives/adverbs (most, must, strongly)

Form: Descriptive Report
Purpose: to describe a topic
Introduction – introduces a manageable topic with a definition
or a classification (Three types of clouds are…)
Description of Topic - includes factual details, from a variety of
sources (books, photographs, websites), to support sub-topics
(e.g., attributes, weather systems)
Conclusion – summarizes, or restates, key ideas
Special Features
- includes a title, headings, illustrations, maps, or photographs
with labels or captions
- connecting words and phrases (also, many other, has a
variety of)
- present tense
- language to show comparisons/contrasts (as large as,
smaller than)
- subject-specific vocabulary

Form : Explanatory Report
Purpose: to tell how/why something came to be or to
explain how something works
Statement or definition – identifies topic with a statement,
question or definition
Explanation or how or why – describes parts (e.g.,
digestive system) and explains how or why something
happens in a logical order; cause-effect connections may
not be clear in all instances
Summary – connects to topic or question but may be
abrupt
Special Features
- may include a title, illustrations or diagrams
- connecting words to signal cause-effect (if, because,
then) and/or sequence (next, then, when)
- present tense
- subject-specific vocabulary

Form: Instructions/Procedures
Purpose: to tell how to do something
Goal or aim – identifies topic by title or opening statement(s)
Materials/ingredients - lists materials
Method/process – includes key steps in correct order with
adequate details focusing on how/when
Conclusion or Evaluation – includes a closing statement or an
evaluation (To taste like mine you should add maple syrup)
Special Features
- may include headings, illustrations, diagrams or labels
- numbered-steps or words showing sequence (first, next,
then)
- point form or full sentences starting with sequence words or
verbs
- present tense
- may be written in second person (You…)

Form: Recount
Purpose: to tell about past events (personal or others’
experiences)
Orientation – identifies when, where, who and what with
appropriate focus/main idea
Key Events in Time Order – has key events in logical
order with sufficient relevant details
Concluding Statement – includes a personal response or
evaluation (We drove off thinking we would visit again
some day. Boston Rocks!)
Special Features
- may include a title
- linking words and phrases (later that afternoon, as I
walked out)
- past tense
- first (I or We) or third person (She or They)
- action verbs
- may include dialogue

Form: Narrative
Purpose: to entertain with an imaginative experience
Orientation (time, place and characters) – establishes interest
in characters and/or situation (John Linden a tall and rather nice
man with short black hair lived all alone…)
Problem – establishes a problem (This book is FORBIDDEN)
Events – includes some character description based on clear
“types” using description and dialogue; focuses on predictable
events to develop plot
Resolution – includes a reasonable ending but may have some
“loose ends”
Special Features
- may include a title or illustrations
- connecting words related to time (later on, after that, that
night)
- past tense
- usually first (I, we) or third person (he, she, they)
- action verbs and verbs related to character’s thoughts and
feelings
- may include dialogue (with change in tense from past to
present)
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Student Writing Exemplars and Rationales
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The Making of Mayan Mayhem – Exemplar for Appropriate Achievement
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The Making of Mayan Mayhem – Exemplar for Appropriate Achievement

Achievement Standards End of Grade 5

51

The Making of Mayan Mayhem –
Rationale for Appropriate Achievement
The writer
Content
• selects a fairly well-defined topic (Social Studies assignment) and identifies the main idea (i.e., My project
was a board game.)
• includes a series of relevant details/events based on personal experience (explaining the making and
entitlement of the social studies board game)
• includes relevant details to support the ideas (e.g., …the board game became 3-D.); a few details lack clarity
(e.g., You couldn’t tell where the turns were!)
Organization
• establishes a purpose ( to tell how/why the game was made)
• selects and includes most elements of an explanatory form (includes elements of a recount (past tense),
possibly because the explanation is also a retell, written well after the project was completed)
• includes a brief introduction, with a title, attempts to provide context (e.g., Mrs. Buckley assigned…)
• generally presents information in a logical order – cause-effect connections may not be clear in all instances
(e.g., Mom showed me the board that she made based on the picture I gave her. The reader questions why
the Mom is making the board when it is the writer’s project.)
• expresses key ideas in paragraphs (e.g., the overall idea, the making of the cards, the final name, making
final changes, presenting and using the game at school)
• links ideas with a variety of connecting words to signal sequence (e.g., after, when)
Word Choice
• includes some precise words (e.g., facts, flaws), technical language (e.g., deck, Shaman spaces) and
creative phrases (e.g., based on, ready to test).
• includes some interesting verbs to enhance meaning (e.g., edited, created, graded)
Voice
• demonstrates awareness of audience according to purpose (e.g., details attempt to paint a picture – …the
board became 3-D.); overall tone is appropriate
• illustrates an interest in the subject (e.g., …more Mayan facts were added,…)
• shows some individual style (e.g., That is a much better name, I thought. The use of font suggests
individuality.)
Sentence Structure
• includes a variety of mostly complete sentence types and structures; errors are predominantly confined to
complex structures (e.g., When I came to the computer to type the rules, the title said “Mayan Mayhem.”
That is a much better name, I thought.)
• includes sentences with variations in length and beginnings; many sentences flow from one to the other and
are easy to read (e.g., The game had only two flaws: There were not enough “Shayman spaces”, and we
started out with too much chocolate. After editing that, I went to bed.)
Conventions
• uses correct end punctuation and capitalization in a majority of instances (titles, proper nouns)
• generally includes correct use of commas, apostrophes, and quotation marks
• shows good control of spelling
• generally uses basic grammatical structures correctly (e.g., On January 22, …, and I played Mayan
Mayhem.)
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Boston – Exemplar for Appropriate Achievement
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Boston –
Rationale for Appropriate Achievement
The writer
Content
• selects a fairly well-defined topic (a family trip to Boston) with an identifiable central message (it was an
exciting experience)
• includes a series of relevant events based on personal experiences (e.g., entering the city, the places the
family visited, staying in a hotel)
• includes relevant details to support the events (e.g., ‘Welcome to Boston’ a sign said…, Between us were
walkie talkies…, …two toys each.); a few details may lack clarity (e.g., The introduction creates interest,
however, it is confusing to the reader whether the narrator is traveling by train, or just watching a train; later
the reader learns that the family is travelling by truck, but did go to the Subway – …a train station not the
restaurant.)
Organization
• establishes a purpose (to retell events) and selects an appropriate form (recount) and follows key
organizational features (events in time-order with the exception of the introduction, simple past tense)
• includes an interesting introduction, with a title (Boston); attempts to provide some context for the reader that
this was an exciting trip (e.g., Zooming.…)
• presents highlights of the day in a logical order
• links ideas with a variety of ordering and connecting words and phrases to make most connections explicit
and to create some smooth transitions (e.g., We arrived at our stop, After playing arcade)
• usually expresses key ideas in paragraphs; provides some supporting details
• includes a logical conclusion for key events (e.g. We drove off thinking we would visit again someday.) but
may have some “loose ends” (e.g., The reader questions why their visit was so short.)
Word Choice
• includes some precise or interesting words, creative phrases or figurative language (e.g., pitch black tunnel,
Between us were, Boston Rocks!)
• includes some descriptive language and strong verbs (e.g., Zooming, Leading us, stuffed, arrived)
Voice
• shows awareness of audience according to purpose (e.g., trying to paint a picture for the reader – tallest
building we had ever seen!); overall tone is appropriate (excitement)
• demonstrates interest in the subject (e.g., I couldn’t believe it! I was in Boston!)
• conveys general feeling (e.g., It was delicious!)
Sentence Structure
• includes a variety of mostly complete sentence types and structures; errors are predominantly confined to
complex structures (e.g., In the front passenger seat sat my wonderful mom and in the drivers seat, my
helpful dad.)
• includes sentences with variations in length and beginnings (e.g., In the backseat.…, Boston…!, We arrived
at.…); many sentences flow from one to the other and are easy to read
Conventions
• uses correct end punctuation and capitalization in the majority of instances
• generally includes correct use of commas, apostrophes (not with possessive – drivers seat), and quotation
marks
• spells most familiar words correctly with close approximations for more complex words (anoying, restaurant,
totel)
• generally uses basic grammatical structures correctly and attempts more complex structures (e.g., Between
us were walkie talkies to translate our words.)
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Why Detroit is the Best Team Ever! – Exemplar for Appropriate Achievement
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Why Detroit is the Best Team Ever! – Exemplar for Appropriate Achievement
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Why Detroit is the Best Team Ever! –
Rationale for Appropriate Achievement
The writer
Content
• selects a fairly well-defined topic (The Detroit Redwings) with an identifiable central message (the best
hockey team )
• includes a series of relevant events based on supported opinions (e.g., They have a five time Norris trophy
winner on their team.)
• includes relevant details to support the ideas (e.g., Detroits Captin is amazing. Nickolas Lidstrom is a five
time Norris trophy winner…; Also, they have lots of young guns,….); a few details may lack clarity (e.g., I bet
my uncle a dollar… “sweet!” I blurted out.)
Organization
• establishes a purpose (to persuade) and selects an appropriate form and follows key organizational features
(appropriate voice, words associated with reasoning – I’m 99% sure…)
• includes an interesting introduction with a title (Why Detroit is the Best Team Ever!); attempts to provide
some context for the reader that this piece is intended to persuade (e.g., Did you ever wonder…You
shouldn’t even have to think…)
• presents arguments in a logical order and the connections are clear between the ideas
• links ideas with a variety of ordering and connecting words and phrases to make most connections explicit
and to create some smooth transitions (e.g., Also they have, When their on a penalty kill)
• groups key ideas in paragraphs, although they are usually one or two sentences
• includes an appropriate conclusion (e.g., So Detroit is an amazing team., …go for the Detroit Redwings.)
Word Choice
• includes some precise or interesting words, creative phrases or figurative language (e.g., Big Time!, berak
away, think again.)
• includes some descriptive language and strong verbs (e.g., wonder, strong deffense men, penelty kill,
scored, blurted)
Voice
• shows awareness of audience according to purpose; overall tone is appropriate (e.g., uses language to
convince)
• demonstrates knowledge of and interest in subject (e.g., information about players and particular events in
games which gave them the lead three to two against the Sharks.)
• conveys a personal style (e.g., If they don’t I’ll be very upset, but I’ll get over it.)
Sentence Structure
• includes a variety of mostly complete sentence types and structures
• includes sentences with variations in length and beginnings (e.g., Did you…?, Detroits Captin.…, I bet.…);
many sentences flow from one to the other and are easy to read
Conventions
• uses correct end punctuation and capitalization in the majority of instances
• generally includes correct use of commas, apostrophes (some difficulty with possessives like Detroits Captin)
and quotation marks
• spells most familiar words correctly (consistently makes the error using their instead of they’re) with close
approximations for more complex words (e.g., Captin, confrense)
• generally uses basic grammatical structures correctly
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That Book from Mr. Linden’s Library – Exemplar for Appropriate Achievement
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That Book from Mr. Linden’s Library –
Rationale for Appropriate Achievement
The writer
Content
• selects a fairly well-defined topic (e.g., a strange and lethal book)
• includes a series of relevant ideas to develop the plot (e.g., lonely man who has a library in his house, mysterious
book that caused problems, Mr. Linden’s warning, vines that grew out of the book and killed Amber, Jake discovering
his friend dead and confronting Mr. Linden, the final epitaph)
• includes relevant details to support the ideas (e.g., attempts to create suspense by describing John Linden as rather
nice man); a few details may lack clarity and/or pertinence (e.g., the introduction has details about the physical
characteristics of Mr. Linden and his house that do not have implications for the plot)
Organization
• establishes a purpose (to entertain) and selects an appropriate form (narrative)
• includes a beginning that establishes interest in the character John Linden
• includes a title and attempts to provide some context for the reader (the title provides the reader with an indication of
the problem in the story)
• includes character descriptions based on clear character “types”; relies on predictable events to move plot forward
(e.g., Little did Amber know.…, The book that caused many problems.…)
• presents ideas in a logical order; connections are clear between key ideas (e.g., And yes she picked out that book,
that evil book.)
• links ideas with a variety of ordering and connecting words and phrases to make most connections explicit and to
create some smooth transitions (e.g., Little did Amber know, Still with no sign, …but all I can say is that)
• expresses key ideas in paragraphs; provides some supporting details (e.g., That night Amber’s friend Jake came
over, because the two were going to watch a movie.)
• shows attempts to use dialogue to portray characters (e.g., “Fine” hollord out Mr. Linden. “But you have been
warned.”)
• includes a reasonable ending but may have some unanswered questions (e.g., the reader is left wondering if Mr.
Linden is not as nice as he was portrayed at the beginning, and if his wife’s death may have had something to do
with him)
Word Choice
• includes some precise or interesting words, creative phrases and figurative language (e.g., vines poured out,
Wrapping tightly around her)
• includes some descriptive language (e.g., FORBIDIN, lonely, absolutely) and strong verbs (e.g., hollord, poured,
picked)
Voice
• shows awareness of audience according to purpose (e.g., attempting to create suspense to entertain the reader);
overall tone is appropriate (e.g., Why? Because that is what kept him happy each day.)
• demonstrates interest in subject (e.g., the text features – emphasis with capitalization, underlining and dashes, and
the epitaph at the end)
• conveys personal style (e.g., the blond girl is named Amber, the underlining of key words)
Sentence Structure
• includes a variety of mostly complete sentence types and structures; there are sentence fragments in an attempt to
mimic the narrative form and to use complex structures (e.g., But each day…; Wrapping tightly around her; and there
she lay without a sound)
• includes sentences with variations in length and beginnings (e.g., John Linden; You would think; One Wensday);
many sentences flow from one to the other and are easy to read (e.g., It was the fact of…he loved so much!)
Conventions
• uses correct end punctuation and capitalization in the majority of instances
• generally includes correct use of commas, apostrophes and quotation marks; dialogue is not always fully punctuated
(difficulties with split quotations) and paragraphed (e.g., John told her, “I’m sorry…)
• spells most familiar words correctly (problems with coming and Wednesday) with close approximations for more
complex words (e.g., hollord, wounderful, FORBIDDIN)
• generally uses basic grammatical structures correctly
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The Dance Show – Exemplar for Appropriate Achievement
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The Dance Show – Appropriate Achievement
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The Dance Show –
Rationale for Appropriate Achievement
The writer
Content
• selects a fairly well-defined topic with an identifiable central message (the final dance recital)
• includes a series of relevant events based on personal experiences (e.g., this is a description of this recital, but the
writer has been doing it for awhile – Every year my grand-parents drive from…, provides some details about the
Smith Dance Academy and describes highlights of the recital)
• includes relevant details to support the events (e.g., preparing – …applied make up…, the dance numbers – On
the screen in back of us, were pictures); the details in the third paragraph are not clearly pertinent to the recount,
but the paragraph does establish that many students from her school attend the Smith Dance Academy and that
her brother dances
Organization
• establishes a purpose (to tell about a personal past experience) and selects an appropriate form (recount) and
follows key organizational features (e.g., includes significant events, orders events chronologically, orients the
reader)
• includes an introduction that orients the reader, with a title (The Dance Show); attempts to provide some context for
the reader (e.g., Last week was very exciting for me…Nicole Smith is the instructor that had pland the entire three
shows.)
• links ideas with a variety of ordering and connecting words and phrases to make most connections explicit and to
create some smooth transitions (e.g., It took more time on me to get ready due to my brother being a boy., …my
grandmother in the stands started to…)
• expresses key ideas in paragraphs; attempts to develop paragraphs with relevant details (e.g., paragraph six – The
show begain…, paragraph seven – The show ended…)
• includes a logical conclusion for key events (e.g. I definitely will join dance next year and hope you will too!) but
may have some “loose ends” (e.g., the reader is left wondering what the grandmother said to her after the
emotional reaction to the performance ‘I Run for Life’)
Word Choice
• includes some precise or interesting words, creative phrases (e.g., They appear each year, due too)
• includes some descriptive language (e.g., entire, support, many applauses and screams) and strong verbs (e.g.,
grabbed, skipped, reseaved)
Voice
• shows awareness of audience according to purpose (e.g., relevant background information and pertinent details);
overall tone is appropriate (e.g., Can you guess)
• demonstrates knowledge of and interest in subject (e.g., …very exciting for me…, This year was one of the most
exciting years of dance.)
• conveys general feeling (e.g., most gloomy, I injoyed)
Sentence Structure
• includes a variety of mostly complete sentence types and structures (simple, compound, interrogative,
exclamatory); errors are predominantly confined to complex structures (e.g., During the dance, I looked out in the
stands and saw my poor grandmother with a Kleenex wipping her eyes.)
• includes sentences with variations in length and beginnings; many sentences flow from one to the other and are
easy to read (e.g., …we were off…, …as soon as…)
Conventions
• uses correct end punctuation and capitalization in the majority of instances
• generally includes correct use of commas, apostrophes (e.g., Mrs. Graham’s class) and quotation marks (e.g., titles
of songs)
• spells most familiar words correctly but demonstrates some difficulty with spelling words that have double
consonants (e.g., hallways, finally, really); uses close approximations for more complex words (e.g., stratined
[straightened], reseaved [received])
• generally uses basic grammatical structures correctly (e.g., I led myself through the hallways.…); incorrectly uses a
hyphen when splitting the word performance
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There’s Nothing to do –
Rationale for Strong Achievement
The writer
Content
• selects a well-defined and manageable topic (summer vacation can be boring) and develops a central message
(going to grandma’s for a week is the perfect solution and in the end she is given a kitten which will keep her busy
for the rest of the summer )
• includes a series of related ideas based on relevant personal experiences (summer vacation is boring; she doesn’t
like basketball and this is all her sister and parents will talk about; when her sister begins basketball camp, her
other sister starts Bible camp the same day so she will be lonely; the perfect solution – her grandma gets lonely
now that she has retired and they can spend time together and she loves visiting her grandparents’ farm)
• includes relevant details to support the ideas (e.g., …during June it’s okay but July and August it’s plain boring…,
…and Grandma and I wouldn’t be lonely., I loved Miss Priss, even thought of her as my own.); some details add
interest or originality (e.g., country smells, grandma’s cookies, her pool and the five-week-old kittens)
Organization
• establishes a purpose (to entertain) and selects an appropriate form (narrative)
• includes an effective introduction and a title; provides context and attempts to engage the reader (e.g., “Mom
there’s nothing to do this summer”, I whined …You get tired of…have all been played. And it’s just too hot ….)
• has a beginning that effectively introduces the situation (e.g., the narrator- Sally, her family, summer vacation
boredom)
• develops the story with logical events (e.g., Grandma asked me to help her find good homes because she already
had too many cats., …Miss Priss would snuggle happily in my lap); characters’ personalities are evident (e.g.,
…questioned Mom suspiciously, …so he could repair one of his three tractors.)
• links ideas with a variety of words and phrases to make many explicit and smooth transitions (e.g., I had to act
fast.); includes dialogue that supports character development and progresses the story (e.g., we learn the main
character’s name when grandma yells to her)
• expresses ideas in paragraphs
• has an ending that resolves key aspects of the problem (she goes to grandma’s, has fun, swims in the pool, plays
with the kittens, falls in love with one – Miss Priss – who falls in the pool and she ends up saving and caring for her
and then her mother lets her keep the kitten which alleviates the problem of boredom for the rest of the summer)
• shows some originality in the creation and expression of ideas (The writer uses an element of surprise by including
a detailed introduction, which does not indicate a new kitten will be the solution to the boredom problem; rather, it
is just the visit to Grandma’s house.)
Word Choice
• includes some well-chosen language (e.g., basketball this, and basketball that, managed, paddled, And of all
things)
• makes use of descriptive language and meaningful verbs (e.g., retired, basketballed out, inviting voice)
Voice
• shows awareness of audience according to purpose (the specific choice of details demonstrates a degree of
sophistication ); tone is suitable and takes reader into consideration
• demonstrates engagement with the subject (e.g., Some people detest this smell but it makes me feel free to run
around and be a kid not trapped in a city where you have to be polite and be good.)
• conveys an identifiable individual style; some risk-taking and originality is evident
Sentence Structure
• includes a variety of sentence types and structures (e.g., I opened the door and hopped out of the van smelling the
odour of country air. … The smell of corn, wheat in the silo, grain, cows and Grandma’s cookies delighted me.)
• includes sentences with many effective variations in length and beginnings to convey ideas smoothly (e.g., When I
played with Trixsy’s litter Miss Priss would snuggle happily in my lap, unlike the boy kittens who would run around
and chase each other.)
Conventions

• uses consistently correct punctuation but misses some internal punctuation in complex structures and apostrophes
with possessives

• uses consistently correct capitalization
• includes minimal spelling errors (though, up, games)
• uses basic grammatical structures correctly in most cases (e.g., Five week before, have catched)
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How to make French Toast –
Rationale for Strong Achievement
The writer
Content
• selects a well-defined and manageable topic; provides a simple recipe that demonstrates the writer actually
knows about the subject
• includes predictable and some original ideas to develop a topic (i.e., an explanation of how to make French
toast that succeeds in “speaking” to the reader)
• includes specific details to enhance ideas (e.g., preferably white, Voila) and maintain coherence (e.g., If you
want your French Toast to taste like mine…)
Organization
• demonstrates the writer has intentionally chosen the form (procedure) to suit audience (someone who would
like to make French toast) and to augment purpose (demonstrate the general way to proceed)
• has a main idea that is clear (preparing French toast); includes title
• presents information in a logical order; sequence is clear- states goal, materials, method, evaluative
comment
• links ideas with a variety of words and phrases to create smooth transitions (e.g., If your under the age of,
and, After your, If you want, then)
• includes specific details which show the ability to research, synthesize and communicate in own words (e.g.,
Put your bread on the pan., you can put butter on them)
• provides a logical conclusion; wraps up piece with two paragraphs, one that states how to make the French
toast taste the best, and the second which is a humorous comment followed by a signature of many
recipes—Enjoy!
• includes text features to support and augment the message (e.g., CAUTION; Your steps to follow are:)
• expresses main points in paragraphs; includes specific, quality details to support each idea (e.g., Your
utensils are, Wait until the bread starts to turn brown)
Word Choice
• incorporates some interesting word choices or phrases to create images (e.g., adult supervision, crack 2
eggs, Stir the substance)
• includes some precise verbs (e.g., Preheat)
Voice
• demonstrates awareness of audience; voice is suitable (i.e., provides very specific and clear instructions)
• illustrates a sincere engagement with the subject (e.g., have them with a glass of milk)
• demonstrates a degree of confidence and individual style (e.g., If your under the age of 12 you should need
adult supervision.)
Sentence Structure
• includes variety in sentence structure, length, and beginnings with minimal errors (e.g., Have you
ever…?,You will need…., Dip each side....)
• tends to be smooth and generally easy-to-read; this writer precisely describes the procedure which suggests
thought and expertise
Conventions
• uses capital letters, end punctuation and apostrophes correctly; misses you’re in opening
• includes competent use of commas; very few omissions considering the amount of information
• includes minimal spelling errors
• follows subject/verb agreement (e.g., You will, I am going)
• shows correct verb tense; maintains action verbs in process (e.g., Spray, Pour, Dip)
• shows correct use of pronouns with exception of them in forth paragraph
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My Musical Experience –
Rationale for Strong Achievement
The writer
Content
• selects a well-defined and manageable topic and develops a main idea (participating in a school musical and
taking it to the music festival)
• includes a series of related ideas based on relevant personal experience (e.g., preparing songs, auditioning
for speaking parts, going to the music festival)
• includes relevant details to support the ideas; some details add interest or originality (e.g., …going to perform
in the Music Festival along with other schools.)
Organization
• establishes a purpose (to retell an experience) and selects an appropriate form (recount) and follows the
organizational features of the recount form
• includes an effective introduction and a title (My Musical Experience); provides context and attempts to
engage the reader (e.g., I was determined to learn the songs.)
• presents events in a logical order (according to a time sequence); connections often guide reader from one
part to the next (e.g., piled on a big yellow bus and drove off.)
• links ideas with a variety of words and phrases to make many explicit and smooth transitions (e.g., Practice
after practice we)
• expresses main ideas in paragraphs, supported with pertinent details
• includes a clear conclusion that briefly sums up events (e.g., We were very proud of our accomplishments
and sang all the way back.)
Word Choice
• includes some well-chosen language (e.g., as nervous as a turky on thanksgiving.)
• makes use of descriptive language and meaningful verbs (e.g., was announced, accomplishments, wonderful
experience)
Voice
• shows awareness of audience according to purpose; tone is suitable and takes reader into consideration
(e.g., We were starting to sound great.)
• demonstrates engagement with the subject (e.g., just for fun, I was so embarrassed)
• conveys an identifiable feeling; some risk-taking and originality is evident (e.g., I was determind, Practice
after practice)
Sentence Structure
• includes a variety of sentence types and structures (e.g., One day Mrs. White announced we were going to
perform in the music Festival along with other schools.)
• includes sentences with many effective variations in length and beginnings to convey ideas smoothly (e.g.,
When she handed out.…, Practice after practice we.…)
Conventions
• uses consistently correct end punctuation
• uses internal punctuation consistently and correctly; conventions of showing dialogue may not always be
followed (e.g., song titles are not underlined or in quotation marks)
• uses consistently correct capitalization (e.g., Music Festival; however, does not capitalize many of the words
in the song titles and in the holiday, Thanksgiving)
• includes minimal spelling errors (troble)
• uses basic grammatical structures correctly in most cases
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Dear Honourable Judges –
Rationale for Strong Achievement
The writer
Content
• includes a well-defined, manageable topic – giving Best Relative of the Year award to writer’s mom
• includes a series of arguments as to why the writer’s mom should be chosen (e.g., extremely caring, willing
to play, she is so patient)
• includes relevant details to support the writer’s arguments (e.g., I can remember the time., even though she
loathes the game.)
Organization
• selects appropriate form (persuasive letter) to convince audience
• includes an effective introduction (e.g., I believe my mom really deserves)
• presents ideas in a logical order; states purpose (submitting Mom for award); describes her characteristics in
detail (e.g., …my mom is never too busy to help a bit.)
• links ideas with a variety of words and phrases to make smooth transitions (e.g., As well, she doesn’t mind,
even though, For example)
• expresses main ideas in paragraphs; the introduction is followed by three detailed supporting paragraphs
and a conclusion
• links ideas with a variety of connecting words (e.g., For instance, Another reason, Also)
• includes a clear conclusion by stating a final request to have writer’s mom receive the award (e.g., Please
deliver her this award....)
Word Choice
• includes specific word choices (e.g., warm-hearted, loathes, constantly amazed)
• includes meaningful verbs (e.g., deserves, comforted, disagreeing)
Voice
• shows an awareness of audience (judges are likely adults, therefore chooses ideas that would convince
adults)
• includes specific personal details about writer’s mom. (e.g., …she will always forgive us.)
• conveys feeling through originality (e.g., If that is not kind hearted and caring.…)
Sentence Structure
• includes a variety of sentence types (e.g., I believe my mom…., She is willing to play.…, Please deliver her
this award.…)
• includes sentences which vary in length
Conventions
• uses consistent end punctuation
• uses correct internal punctuation (e.g., For example my brother, As well, she doesn’t…
• uses correct capitalization
• has minimal spelling errors (e.g., wich, hear, patients)
• follows most subject/verb agreement (e.g., my brother and I are…)
(exception: e.g., The best think about her are)
• generally shows correct verb tense (e.g., She is willing)
• generally shows correct use of pronouns (e.g., whatever, If my brother and/or I…)
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Willie O’Ree Hockey Pioneer –
Rationale for Strong Achievement
The writer
Content
• selects a well-defined, manageable topic – Biography of Willie O’Ree
• includes accurate information on Willie O’Ree’s life (e.g., born in 1935, weighed 180 pounds., In 1980 Willie
hung up his skates)
• includes relevant details to support the ideas/events in Willie O’Ree’s life and add interest (e.g., first black
player in the NHL, was blinded in one eye.)
Organization
• selects appropriate form (descriptive report) to report on Willie O’Ree’s life
• includes an effective title and headings
• presents ideas in a logical order; begins with Background followed by Facts and Admirable Qualities
• links ideas with a variety of words and phrases to make smooth transitions (e.g., When he, Later when,
because he had)
• expresses main ideas in paragraphs/sections which include supporting details
• includes a clear conclusion (e.g., a great person and a brave hockey player)
Word Choice
• includes well-chosen language including some figurative speech (e.g., Willie was on fire, Willie hung up his
skates, having a sparking time)
• includes meaningful verbs (e.g., encouraged, taunted, hustling)
Voice
• shows an awareness of audience (those interested in hockey) according to the purpose (e.g., hung up his
skates or retired and the inclusion of his references)
• demonstrates engagement with the subject (e.g., When I grow up, I’d like to be like Willie O’Ree)
• conveys identifiable feeling of admiration (e.g., In his first game Willie won)
Sentence Structure
• includes a variety of sentence types and structures (e.g., A puck hit.…, But he.…, O’Ree was having.…,
Most of the time.…)
• includes sentences which vary in length
Conventions
• uses consistent end punctuation
• uses correct internal punctuation (e.g., Later when Willie was in the NHL, Willie was on fire..)
• correct capitalization
• has solid spelling
• follows subject/verb agreement (e.g., Everyone wanted , He now works)
• shows correct verb tense (e.g., O’Ree was having)
• shows correct use of pronouns (e.g., In his, he kept)
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Appendix

Curriculum Outcomes Alignment.
Please Note: The General Curriculum Outcomes 1-3 in the Speaking and Listening Strand are not described in the reading and
writing achievement standards document

General Curriculum Outcome
4) Students will be expected to select, read, and view with understanding a range of literature, information,
media, and visual texts.
Specific Curriculum Outcomes (Grade 5)

Reading Achievement Standard End of Grade 5

By the end of grade five, students will be expected
to select, independently, texts appropriate to their
interests and learning needs

Text Complexity
Students select and read independently a variety of fiction and
nonfiction texts.

By the end of grade five, students will be expected
to read widely and experience a variety of
children’s literature with an emphasis in genre and
authors

Text Complexity
Fiction (Realistic, Fantasy, Traditional – including Myths and
Legends, Historical Fiction, Science Fiction, Mysteries)
Nonfiction (Informational, Biography, Autobiography)

By the end of grade five, students will be expected
to use pictures and illustrations, word structures,
and text features (e.g., table of
contents,…structures of narrative and different
types of expository texts, key ideas and margin
notes) to locate topics and obtain or verify their
understanding of information

Reading Strategies and Behaviours
Students
• use context clues, prior knowledge/experiences and
knowledge of text forms/features to verify and adjust
predictions while reading
• use a wide variety of text features (e.g.,
headings/subheadings, index, sidebars, charts/diagrams,
maps, font) to preview, interpret and locate information
Comprehension Responses
Students
• respond accurately to most literal questions by selecting
and locating relevant details; often requires skimming a
large amount of text
• summarize narrative text by including most key story
elements (setting, characters, events, problem/resolution,
major theme/lesson) with some relevant details; begin to
explain how events are related to problem or overall theme
• distinguish between main ideas and supporting details;
organize notes (may use graphic organizers) but may omit
some information when synthesizing a large amount of text
• make logical inferences about a character’s motivations,
feelings or personality, and events, referring to some
relevant details in the text; use information in text or
inferences to describe relationships between characters
• interpret relationships among several ideas/events to draw
conclusions (e.g., cause/effect; problem/solution), make
comparisons, or judgments (i.e., evaluate new information
by comparing with prior knowledge/beliefs); support with
some relevant details
• interpret text features (e.g., captions, font, diagrams, maps,
keys/legends) and demonstrate a general understanding of
their purpose; gain literal information accurately but may
require prompts when text/graphics not explained in text
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Curriculum Outcomes Alignment
General Curriculum Outcome
4) Students will be expected to select, read, and view with understanding a range of literature, information,
media, and visual texts.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be expected to
use and integrate the pragmatic, semantic, syntactic,
and graphophonic cueing systems and a variety of
strategies to construct meaning; use a dictionary to
determine word meaning in context

Reading Achievement Standard End of Grade 5
Reading Strategies and Behaviours
• integrate cueing systems (pragmatic, meaning, structure
and visual information); analyze new words in flexible ways
(e.g., using analogies, syllables, roots, affixes); make
reasonable attempts at multisyllabic and content-specific
words
Comprehension Responses
Students
• use context clues, prior knowledge and reference tools
(e.g., dictionary, glossary) to explain the meaning of new
vocabulary; provide a reasonable interpretation of more
subtle shades of meaning as well as figurative and
descriptive language

By the end of grade five, students will be expected to
describe and discuss their own processes and
strategies in reading and viewing
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Reading Strategies and Behaviours
Students
• interpret text features and demonstrate a general
understanding of their purpose; gain literal information
accurately but may require prompts when text/graphics not
explained in text
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Curriculum Outcomes Alignment
General Curriculum Outcome
5) Students will be expected to interpret, select, and combine information using a variety of strategies,
resources and technologies.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be expected to
answer, with increasing independence, their own
questions and those of others by selecting relevant
information from a variety of texts:
respond to personal, group, and instructional
needs for information through accessing a
variety of texts
demonstrate understanding of how
classification systems and basic reference
materials are used to facilitate research
use a range of reference texts and a database
or an electronic search to aid in the selection of
texts
increase their abilities to access information in
response to their own and others’ questions

Reading Achievement Standard End of Grade 5
Reading Strategies and Behaviours
Students
• read familiar passages smoothly, with appropriate
pacing, phrasing and expression, and adjust rate
accordingly to type of text and reading purpose; may
hesitate occasionally with unfamiliar words
Comprehension Responses
Students
• distinguish between main ideas and supporting details;
may use graphic organizers to categorize notes but
may omit some information when synthesizing a large
amount of text
• distinguish fact and opinion, and identify author’s point
of view and use of evidence; suggest an alternative
perspective
• identify a variety of text forms, explain how some key
characteristics support meaning, and describe purpose

General Curriculum Outcome
6) Students will be expected to respond personally to a range of texts.
Specific Curriculum Outcomes (Grade 5)

Reading Achievement Standard End of Grade 5

By the end of grade five, students will be expected to
describe, share, and discuss their personal reactions to
a range of texts across genres, topics, and subjects

Comprehension Responses
Students

By the end of grade five, students will be expected to
support their opinions about texts and features of types
of texts

Comprehension Responses
Students

• make personal connections, relate relevant prior
knowledge and make logical text-to-text comparisons;
some connections go beyond obvious and can be
supported with a general explanation

• explain and support preferences for, and opinions
about a text, with some details or examples
• identify some elements of author’s style/technique
(e.g., figurative language, descriptions, dialect) and
explain how they help the reader; evaluate author’s
effectiveness by providing a relevant personal
example or preference
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Curriculum Outcomes Alignment
General Curriculum Outcome
7) Students will be expected to respond critically to a range of texts, applying their understanding of
language, form and genre.
Specific Curriculum Outcomes (Grade 5)

Reading Achievement Standard End of Grade 5

By the end of grade five, students will be expected to
use their background knowledge to question and
analyze information presented in print and visual texts

Comprehension Responses
Students

By the end of grade five, students will be expected to
recognize how conventions and characteristics of
different types of print and media texts help them
understand what they read and view

Comprehension Responses
Students

• interpret relationships among several ideas/events to
draw conclusions (e.g., cause/effect; problem/solution),
make comparisons, or judgments (i.e., evaluate new
information by comparing with prior knowledge/beliefs);
support with some relevant details

• identify a variety of text forms (e.g., narrative, report,
instructions, explanations, persuasive, autobiography),
explain how some key organizational features support
meaning (e.g., compare/contrast), and describe purpose
• interpret text features (e.g., captions, font, diagrams,
maps, keys/legends) and demonstrate a general
understanding of their purpose; gain literal information
accurately but may require prompts when text/graphics
not explained in text

By the end of grade five, students will be expected to
Respond critically to texts by
applying strategies to analyze a text
demonstrating growing awareness that all texts
reflect a purpose and a point of view
identifying instances where language is being
used to manipulate, persuade or control them
identifying instances of opinion, prejudice, bias,
and stereotyping
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Comprehension Responses
Students
• distinguish between fact and opinion, and identify
author’s point of view and use of evidence; suggest an
alternative perspective
• could also be included when expressing opinions about
authors and texts; particularly effectiveness of author
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Curriculum Outcomes Alignment
General Curriculum Outcome
8) Students will be expected to use writing and other forms of representation to explore, clarify, and
reflect on their thoughts, feelings, experiences and learnings; and to use their imaginations.
Specific Curriculum Outcomes (Grade 5)

Writing Achievement Standard End of Grade 5

By the end of grade five, students will be expected
to use a range of strategies in writing and other
ways of representing to:
- frame questions and answers to those questions
- generate topics of personal interest and
importance
- record, develop, and reflect on ideas, attitudes,
and opinions
- compare their own thoughts and beliefs to those
of others
- describe feelings, reactions, values, and attitudes
- record and reflect on experiences and their
responses to them
- formulate and monitor goals for learning
- practise and extend strategies for monitoring
learning

Writing Strategies and Behaviours
Students
• select and develop a topic through discussion, personal
interests, books or student samples demonstrating an
awareness of audience and purpose; gather ideas from a
variety of sources and use an organizational framework

By the end of grade five, students will be expected
to expand appropriate note making strategies from a
growing repertoire (e.g., outlines, charts, diagrams)

Writing Strategies and Behaviours
Students
• gather ideas from a variety of sources and use an
organizational framework

Writing Traits
Students
• include a series of relevant ideas/events, usually based
on personal experiences, supported by opinions or
accurate information (Content)

Writing Traits
Students
• present ideas/events in a logical order; connections are
clear between main ideas (Organization)
By the end of grade five, students will be expected
to make deliberate language choices, appropriate to
purpose, audience, and form, to enhance meaning
and achieve interesting effects in imaginative writing
and other ways of representing

Writing Strategies and Behaviours
Students
• draft a piece of writing showing awareness of the need to
develop a main idea, provide the reader with sufficient
information and consider the reader’s reaction
Writing Traits
Students
• include some precise or interesting words, technical
language, creative phrases or figurative language (Word
Choice)

Achievement Standards End of Grade 5
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Curriculum Outcomes Alignment
General Curriculum Outcome
9) Students will be expected to create texts collaboratively and independently, using a variety of forms for
a range of audiences and purposes.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be expected
to create written and media texts, collaboratively and
independently, in different modes (expressive,
transactional, and poetic) and in an increasing
variety of forms

Writing Achievement Standard End of Grade 5
Writing Strategies and Behaviours
Students
• use criteria to select piece to be published with
appropriate text features; revise a piece of writing after
rereading, peer-or-teacher conferencing or using class
revision charts; will add, delete or substitute ideas but
often require support to reorder ideas
Writing Traits
Students
• establish a purpose and select an appropriate form
(Organization)

By the end of grade five, students will be expected
to use specific features, structures, and patterns of
various text forms to create written and media texts

Writing Strategies and Behaviours
Students
• gather ideas from a variety of sources and use an
organizational framework
Writing Traits
Students
• establish a purpose and select an appropriate form
(Organization)

By the end of grade five, students will be expected
to address the demands of a variety of purposes and
audiences make choices of form, style, and content
for specific audiences and purposes

Writing Strategies and Behaviours
Students
• draft a piece of writing showing awareness of the need to
develop a main idea, provide the reader with sufficient
information and consider the reader’s reaction
Writing Traits
Students
• include a brief introduction, with a title or heading where
appropriate; attempt to provide some context for the
reader (O); link ideas with a variety of ordering and
connecting words and phrases to make most connections
explicit and to create smooth transitions (O); show
awareness of audience according to purpose; overall tone
is appropriate (V); convey general feeling/mood or
personal style
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Achievement Standards End of Grade 5

Curriculum Outcomes Alignment
General Curriculum Outcome
9) Students will be expected to create texts collaboratively and independently, using a variety of forms for
a range of audiences and purposes.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be expected
to invite responses to early drafts of their
writing/media productions

Writing Achievement Standard End of Grade 5
Writing Strategies and Behaviours
Students
• revise a piece of writing after rereading, peer-or-teacher
conferencing or using class revision charts; will add,
delete or substitute ideas but often require support to
reorder ideas
Writing Traits
Students
• not contained on indicators

By the end of grade five, students will be expected
to use audience reaction to help shape subsequent
drafts

Writing Strategies and Behaviours
Students
• revise a piece of writing after rereading, peer-or-teacher
conferencing or using class revision charts; will add,
delete or substitute ideas but often require support to
reorder ideas
Writing Traits
Students
• not contained on indicators

By the end of grade five, students will be expected
to reflect on their final drafts from a
reader’s/viewer’s/listener’s point of view

Writing Strategies and Behaviours
Students
• not contained in strategies
Writing Traits
Students
• not contained on indicators

Achievement Standards End of Grade 5
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Curriculum Outcomes Alignment
General Curriculum Outcome
10) Students will be expected to use a range of strategies to develop effective writing and media products
to enhance their clarity, precision, and effectiveness.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be
expected to use a range of prewriting,
drafting, revising, editing, proofreading, and
presentation strategies

Writing Achievement Standard End of Grade 5
Writing Strategies and Behaviours
Students
• all strategies
Writing Traits
Students
• all rubric indicators

By the end of grade five, students will be
expected to:
-

demonstrate an understanding of the
conventions of written language in final
products

-

use basic spelling rules and show an
understanding of irregularities

-

demonstrate an increasing
understanding of punctuation,
capitalization, and paragraphing

-

use appropriate syntax in final products

-

use references while editing (e.g.,
dictionaries, electronic spell checkers,
thesauri, other writers)

By the end of grade five, students will be
expected to use technology with increasing
proficiency to create, revise, edit, and publish
texts

Writing Strategies and Behaviours
Students
• reread writing aloud to check for fluency; begin to make changes
to sentence structure; use an editing checklist with minimal
support; require support for editing dialogue
Writing Traits
Students
• all conventions and sentence structure indicators

Writing Strategies and Behaviours
Students
• gather ideas from a variety of sources and use an organizational
framework; use criteria to select piece to be published with
appropriate text features
Writing Traits
Students
• not contained in indicators

By the end of grade five, students will be
expected to demonstrate commitment to
shaping and reshaping texts through stages
of development

Writing Strategies and Behaviours
Students
• all strategies

Writing Traits
Students
• not contained in indicators
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Curriculum Outcomes Alignment
General Curriculum Outcome
10) Students will be expected to use a range of strategies to develop effective writing and media products
to enhance their clarity, precision, and effectiveness.
Specific Curriculum Outcomes (Grade 5)
By the end of grade five, students will be
expected to select, organize, and combine
relevant information, from three or more
sources to construct and communicate
meaning

Writing Achievement Standard End of Grade 5
Writing Strategies and Behaviours
Students
• gather ideas from a variety of sources and use an organizational
framework
Writing Traits
Students
• demonstrate knowledge of and interest in subject (Voice);
usually express key ideas in paragraphs; provide some
supporting details (Organization); present ideas/events in a
logical order; connections are clear between key ideas
(Organization)

Achievement Standards End of Grade 5
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